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1. DISCOVERY AND THE SCCIAL STUDIES

Discovery Delined

The so-callcd "discovery approzch' has received considerable attention
from curriculum revisionists in‘a nurber of subjcet fields, most notably
science and mathemotics but in other disciplines as well-—-not the least of
which has been the social studies. Indeed, there is nov & substantial
literature focusing on the "discovery approac‘n" and the t=aching of the
social studics.l

As a "teaching-learning strategy ," the discovery approach has been
variously described and defined by di fferent writers. Interestingly,
neither the proponcnts nor opponents of the "discovery method" ou "dis~
covery approach’ are in complete agreement upon a definition of the term.
Briefly &and simply stated (simply in the sense that while the definition
is an operational onc, it does luck a certain precision) , the so-called
discovery approach is one in which the teaching-learning activity is so

structuied that the learner is encouraged to learn for himsel{ that which

is to bLe learned or discovered.2

Teacher Attitudes Toward the Discovery Aprroach

Among teachers, the discovery approach evokes strong reactions---
ranging from (proponents): '"It's the only way to teach because it makes
the learner a participant rather than a spectator in the learning process ,"
to; (opponents): "It's not teaching at all because all the teacher does
is start something and then he does nothing after that; it's nothing hut
8 big waste of everybody's time."

Much of this reaction to the discovery approach is based upon indirect

rather than direct or first-hand cxperience with the method. Indirect




2.
experience is often the result cof Jiscussing other colleagues' experiences
anc.l reactions to the discovery mathcd, observing somecre else teach in the
discovery mode, or rezding en account of another's efforts to teach in this
style. Direct or first-hand expcrience is the result of actually designing
and implementing a "discovery lesson,'" or actually participating in the

"discovery" as one of the learners.

II. ENCOUSNTER WITH DISCOVERY

Plan of EZncounter Strutesv

AN,

For teacher preparation candidates and ncophyte teachers, the likeli-
hood is even greater thaﬁ their introduction to the discovery mecthod will
be of the indirect type. The author was interestcd in providing wrospec-
tive teachers with a direct experience with the discovery method and studying
their reactions based upon this first-hand experience. Thus a class of
twenty-six students, 8ll meubers of an uﬁdergraduate "social studies methods"
course at the State University of New York et Stony Brook, served both as
subject and object---participating in the teaching-leurning situation itself,
and the analysis of their own performance and their reaction to the entire
experiencce.

For the encoun‘te‘r with the discovery approach the inétructor selected
the following "document':

... ONCE UPON a time an clephant made a friendship with a
man. One day a heavy thunderstorm broke out, the clephant went
to his friend, who had a little hut at the edge of the forest, and said
to him: “My dear good man, will you please let me put my trunk
inside your hut to keep it out of this torrential rain?”  The man,
sceing what situation his {riend was in, replicd: “My dear good
clephant, my hut is very small, but there is room for your tiunk
and mysclf. Please put your trunk in geutly.”  The clephant
thanked his fricnd, saying: “You have donc me a good deed and
one day T shall return your kindness.” But what followed?  As
» soon as the clephant put his trunk inside the hut, slowly he pushed

RN
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" his hiead inside, and finaily flung the man out in the rain, and then

lay down comiortably inside his fricnd’s hut, saying: “Ny dear zood
friend, your skin is harder than mine, and as there is not enough
room for both of s, you &an afiord to ranain in the rain while I
am protecting my delicate skin from the hailstorm.”

The man, sccing what his fricnd had done to him, started to
grumble, the animals in the nearby forest heard the noisc and came
to sce what was the matler. Al steod around listening to the
heated argument tetween the man and his friend the clephant.
In this turmoil the lion came along rearing, and said in a loud
voice: “Don't vou all know that I am the King of the Jungle!  Tlow
darc anyonc distuib the peace of my kingdom?”  On hearing this
the clephant, who was one of the high ministers in the junzle hing-
dom, replicd in a scothing voice, and said: “Ny Lord, there is no
disturbance of the neace in your kinzdom. T have only been hav-
ing a littlc discussion with my friend here as to the possession of
this little hut which your lordship sces me occupying.”  The lio,
who wauied to have “peace and trsnquillity™ in his kingdom. te-

1
1
I

‘plied in a noble voice, saying: “T conumand my ministers to appoint

a Commissivn of Enquiry to go thoroughly into this maticer and
report accordingly.” e then tuined to the man and said: “You
have donc well by estalbiiishing fricndship with my people, espe-
ciaily with the clephant who is one of my honourable minisiers of
state. Do not grumble any more, your hut is not lost to you.
Wait until the sitting of my Tmperial Commission, and there you
will be given plunty of cppoitunily to state your case. I am surc

1 1

eqe o D | -~ 0 . ' "
th;;t you Wi e I\]/_*;]Qr*rl withy the Gndines of the Comnpdon
A iy o AT : !

The man was very pleased by these sweet words from the King of

T -

-the Jungle, and innocently waited for his oppoctunity, in the belicf,

that natutaily the hut would be returned to Tiim,

The clephant, obeying the command of his master, got busy witls
other ministers to appoint the Commission of Enquiry.  The fol-
lowing clders of the jungle were appointed to sit in the Commis-
sion: (1) Mr. Rhinoceros; (2) M Buffalo; (37 Mr. Alligator;
(4) The Rt Fion. Me. Fox to act as chairman; and (5) Mr, Leopard
to act as Scerctary to the Commission.  On sccing thic personne,
tlic man protested and asked if it was not necessary to include in
this Commistion a member from his side.  But he was told that
it was impossible, siice no onc from his side was well enough cdu-
cated to understand the intricicy of jungle law.  TFurther, that
there was nothing to fear, for the members of the Commission were
all men of repute for their impartiality in justice, and as they were
gentlemen chosen by God to look after the interest of races Tess
adcquately endowed with teeth and claws, he might rest assured
that they would investigate the matter with the greatest care and
report impartially.
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The Commiscion sat to take the evidence. The Rt Ion. Mr.
hant was st ealied. e caine n]ong with a superior air,

Flon
Lrushing his tushs with a sapling w ni"h Mrs. TL‘p.m.lt had p.o-
ice d inan authoritative voice said: “Gentlemen of the Jungle

hicre is mo need for me to waste your \mu:b.c time in n.]a‘ung a
tory which T ain sure you all know. T have always regarded it as
my duty to protect the '::‘crcs'rs of my friends, and this appears to
have caused the misend crstanding between myvself and iy f n'um
here. e znvn((’. me to save his hut from lacmg blowi ava ay by

hurricanc. -\s i'nc nurricanc had geined access owing to the un-

~

y di

o,

|

\
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owi i;:tcrc-si;, to turn th
use by sitting in it myscelf; a c’vtv \\mch cny of you w oul. un:
doubtedlv have peifanmed with ccua] readiness in similar circum.
stances.” ’

After hearing the Rt Ton, Mr. Elephant's conclusive evidence,
the Comnpission calied Mr. Hyens md other elders of the jungle,
who ali supported what Nr. Flephant had said., They then called
the man, who bezan to give his own account of the (n»lm.r But
the (,o.m vission cut him short, saving: “My gond man, please con-
fine yourself to releant issues. We ha ¢ aircady Lieard the circam-
stances from various uabiased sources; all we wish you to tcil usis
whethier the undeveloped space in vour hut was occupicd by any-
onc clie be (orc Nr. [‘k},.).nn assumed his pom ion?”  The man
began to say: “No, but—"" But at this point the Cemmission de-
clared that they had heard sufficient cvidence from hoth sides and
ictiied fo consider thair decision. After enjoving a delicions meal
at the oxpense of tie Rt. Ton, NMr Elephant, they reachicd their
verdict, called the man, and dcc‘.nrcd as follows: “In our opinion
this dispute has azisen through a regrettavie mibundersta; naing due
to the backwardioss of vour ideas.  We consider that Mr., Ele
phant has fuliiiled his sscred du ty of protecting your inteiests,  As
it .s clearly for )ou' c00d that the space should be put 1 its mcst
economic use. and as you yourself have not vet reached the stac se
of expansion which would cnable you to fill it, we consider it nec-
essary to arrange a coxu;xomx sc o suit both partics.  Nr. Elephint
shall continue his oécunation of vour hut, but we give you paimis-
sion to look for a site where you can build another hut more suited
to your reuds, and we will see that you are well protected.”

The man, having no alternative, and fearing that his refusal
might cxpoce him to the teeth and claws of members of the Come
mission, did as they suzzested.  But no sooucr had he built another

hut than Mr. Rhinoscros charged in with his hern lowered and

PPy N S
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SIMILLSHON W3S again

O

a
pointed to lock into the malter, and the same Suding was given.
This procedure was repea’ed until Mr Bulna, My Leopard, Nir,
Hyena and the rest were el cccommedated with new -huts. Then
the man deciced that he must adopt an cifective method of protec-
tion, since Cenimizsions of Toncuiry did not scem to Be of any use
to him. e sat down and said: “Ngenda thi ndeagaga motegi,”
which literally means “there is nothing that treads on tie carh
that cannot be tra;mcd." or in other words, vou can fool people for
a tiime, but not forever

ordered the man to quit. A Rom
7

a

i

Early onc miorning, wiea the huts clreads eccupicd by the jungle
lords were alt 3“...m to Cocay and fall to picces, he went out
and built a bizrer and better hut a lile distince away. N0 seoncer
had Nr. Ruinisoeros seen 1' ti.m he camic rwshing in, onlv to find

that Mr. Elcphant was aleeacy insice, sound wsicep. N, Teopard
next came in ot the windsw, Mr Lion, M Fox, and NMr. Dulialo
I.

entered the doors, watle Mr. Ts humcd fora place in thie shade
and Mr. Alligator baszed on J.\ roef. Presentiv they =il bezan

disputing about their ngnts of pcn Lr:.t’on, and from disputing they
came to fighting-and while thev were 2il o .)u.o.‘,o tu;;t wr phe
man sct tl. Lt on fire and bur'*t 1t to the ground. jungle lords and

l(

all.  Then he went home, saviag: “Peace is costly, but it's worth
the expense,” and lived happily ever after,

This document, presented just as it aprears above (i.e. withcut
identificalion as teo anthor, title, setting, or source) was cearefully
selected for the .discovery lesson because ithe instructor believed it had
good putential for the discovery approacn: it co. 1d be treated as a
self-contained entity; was short end easily studied within a typical
45-60 minute class sessicn; had a story-line of its own and nade inter-
esting reading; contained enough clues as to its origin and meaning to
enable the pa- ticipants to actually itke this discovery by working with

i
i

the document itself; etc. Therefore, the sclection of this particular
l

document was by no neans a "random sanple," but rather a conscious allnd

4

deliberate choice. The author wishes to streongly emphasize this point!

n
O
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rate recor

IHSTRUCTOR:

social studies teachers wers given

in claszs (wrere <hney saw it for the Tfirst time) and esked to

read it individually. ClLzss ssssions were audio taped to provide an accu-

or subseguanit anzlysis.

Hare is a dcoument I owonld like to share with you today.
T 7 sinubtes and rezd it to ourselves before

Iet's tere cun a fow s
we Joo¥ at 1t tcgether.
® ¥ ¥

what do you inink this is?

A story. .
1t's hard <o say, because it's not a story Just as it is; it's
trying to guzy something else.

It's more trnan a story.

1t's obvicuzly about imperialism.

N

T+ enunds " Ve one nf deaon’e Fanhles witheoywon braveen rArsl
at the end; nub each charecter could be represcentative of
comething. I dida't thinx of imperialism, as much as ir. Lle-
phant beinz Zitler, and the Sudetenland with the hut.

I thought ¢ China and the early 20th century.

Let's get some of these hypothesis on the chalkboard. [Teacher
lists hyrotreses on chiaivboard.] Are there any cther nypotheses?
Parable.

Allegory.

It depends on how you interpret it, really.

I don't thinx it's Hitler because though the story is "generalize-
gble" it rofers to two types of people. Ycu know the man is
referrcd to as a lesser being by the élerhent. But Hitler, he
wanted to tzxe what was supposedly rightfully Gcrﬂanv's according
to his belieds. ©He wasn't going after an undcrdevelo 2d area, a
lesser arez. The ending, with all the animals fighting over that
piece of territory--well, it doesn't quite fit. There is implied
throughous tx=e story two types of civilizations and it seems that
they're all guite true as opposed upon nen-white countries in
Africa and Asia, and Latin America.

L
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It's suprces=
the statez, .
will be cr.zineza,
worth the Cmoense,

philosoprny.

a1l the d;1u¢1es, but peace in the end
1.

1
in otneor words, peace is costly, but it's
You xnow, it's sort of lixe a Comrmunist

I also sec...well, this is after you gualificd the imjull”li°ﬂ...
the urbzn troplem. Uh, you know, the legro is allewed to have a
slum, and “n2 white pzople decide for tne ILizgroces own beneflt
that they'rs zoing Lo destroy the slum, or what they putl up--

riddle cl=zz projeci--—until the legrc moves someplace else. Then
the Hegross move scmenlace else and they ‘aue a chance once again,
ts thzy can't afllord anymore

Then they .7 up middle class proje
and it becomes a cycle. But as of
doing...well, it's very funny how ¢
and now tne Legroes are burning the

ast swoinr the Legrces started
e man burns the nuts down. ..
ghettos down thense.ves.

seems to be pooving his point.
You can just ra-

Just like 2illy savs--cvarybedy
Everybodr soims to be hitting Just anywhere.
tionalize i< a little bit.

Charlie:

Impatience znd Annoyunce

At this point the cless seemed to show some impatience with the nmultitude

of hypotheses now beforc it. As Charlie ccmplained, "Everybody seens to be

hitting Just anywhere. Impatience soon turned to annoyance and led to a

demand from some of the rmore voiceforous members of the class to know what this

"thing'" was; they looked to the instructor to provide the answer. Another

group resisted this attermrt to turn to the instructor for a solution.

INSTRUCTOR: Then are you suggesting that it can be anything?

Billy: Well, not anything, but you know, it can be raticnalized into

being & lct ol things.

ERIC
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Paul: Tell us wnz%t 1%t is!

Kc*h”- T don't uwniers:
ke

Billy:

wrote it.

los]
©
"
o
e
-
j§V]

Billy: That's whz Y to kncw! Right ncw! You're gonna nesp
ninkirg but vyou don't really know. TYou've got six different
. A i

Marx: locking for a definitive answer to this feable.

Billy: I want te lncw what 14 is! Don't keepr giving ideas, We could
sit hgre fcr 1he rest ol this hour and people arc gonna keep
coming up with tni

Kenny : In othrer woris, if you go to a movie you would lizc a big thing
writizn on <The scrozn savang, "Mhig wxs written by so znd so,
with such and such background.'" Why can't you juszt sze the filn
and determins for yoursell wnaet it's all about? Ilioboly nhas to

tell you.

Repeated Reguast o (lcocsure

The discussion, hypcihesizing, arguing, etc., continued zlong with renewed

calls for the instructor to settle things by telling the group what "‘he thing"

really wes. The instructor attempted to turn the question back to the group.

John: 0.K., Dr. Seifman, what is it?
INSTRUCTOR: The important thing is what do you think it is?

Arlene: well, maybe it doesn't matter what we think it is. It Just
matters that we would be able to find out what it is.

INSTRUCTOR: ow would you go about it? ' f

Lauretta: The way we've been going is like a process of elimination.
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terms used by the group.

1USTRYCTZSR:  Can vou elininate any one of these?

142lcols: No. (Laughter)
Kathy: YWe could ds it. wWhy don't we just say it's a ticticnzlized
account of scmeining. Perhaps with zoral imrlicaticns. Uhen

ou can erase everyining else.
3

o
»H
3
0
o
n

=% Hypotheses anl Frocess of Elimins

Tr.2 group then begzn a Drocess of analyzing the various hj ypotheses,
eliminz=ing some and narrowing down the pessibilities.
Phillip: Well, I think we can eliminzte Hitler and urban riots. (Laughter)
Michzel: It's not an Aesop's fable.

INSTRUCTOR: Can you support that?

Michael: It didn't sound like any of the otlners I've ever read.*

William: Just because it started "once upon & time'

Michael: It's too ccmplex...

Cail: T @on'+ *hini it'as an allegory becauzc I thinx en allegory means
to represent something like opposite--by asing, yocu Know, some-
thing opposite of what it's saying. So if everytody here is
thinking in terms of thatu this represents imperialism, then
allegory siould represent the cppo site of what's obvious in the
thinking or the reading.

Charlie: Maybe it's just a story!

Brian: Might be a special type of short story.

Gary: It's got a moral.

Barbara: Doesn't an allegory have a moral?

_ Confusion of Terms

As the discussion progressed it became evident that there was considerable

disagreement over the meanings and distinctions between and among the various

INSTRUCTOR: Are you say.ing then that an allegory, a faole, a parable, etc., are
all the seme thing?

b
3
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Phillip:

Barbara:

FPnillip:

IHNSTRUCTOR:

Marjorie:

&l in the room. One here, ancther onc over

IISTRUCTOR: Ve've g

Transiticnal S+vgrzz=--

Several students loccked up the different terms and read them azloud; the
group tried to determine which definiticn seemed to "bes:t fit" the document
before them---the consensus being that it was rost likely a feble of sone

kind. The instructor thren trisa to air

{4

C

ct trhe group's atiention ‘o an inves-

tigation of the backzrou.j of the author or avihors of the document.
=

INSTRUCTOR: What can we tell zbout the person or persons who wrote this?
Kenny: It's & modern day person.
Charlie: It's not Yiddish! ..."dg'enda thi ndeagaga notegi."

INSTRUCTOR: Do you xnow Yiddish?

Charlie: No, ma2ybe it is Yiddisnh! i

i
Alan: Spanish? Ho...it's not Spanish. i
Charlie: It's ridiculous! |

INSTRUCTOR: Why

.
Charlie: Why? Because you get somebody like Tolkien who'll sit down and
maXxe a fool languace. So you can't say something lixe this--you
know--where it "comes from."

A

p=a
-

S




GR:  Where does Tolrien "co

"e

.v-cr\nUf\ A ahe
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woid
Charlie: England, I believe.

TNSTRUCTCR: So we can sey that Tolkien "comes from” Zngland, can't we’l

Charlie: Yeah, bu: you can't get that out of his writing.

Lewis: Yes you can.

Charlie: I mean you cculd--z little bit--you xncw--you could tnink 211
these crzzy things. 2ut you hncw....scmebody frem <ne coualry

could write a DbooxXx avout ancihsr counsryr.

rsis of the Animels

The "relativist faction" in the class again picked up the earlier argu-

ment thet "it could mean anything...but there's Just ro way of telling or

saving. ..ete." The instructor reminds the grour +hat they did in Tact find
g ye

a way to deal with this argument earlier in the session.

INSTRUCTOR: Well, there are some people who said earlier that we can't say
what this thing is because it could Te enyihing. And now we're
2t o voint where wost pecrlie in the claic
well in agreement--that they tning Toney ca 1l te

o

a fable. Iiiow scne 3 . 1 _
cecuntry this verson might come frcm.  lMaybe gilven 2 Jev mLn
work on it, we might te able to eliminaile cne place or sugg2
some possibilities. Cen you, for exzmple, give us one place
that the author probebly cznnot ccme Irom!

aying tnat we car

.d.-~av

JL'

LES
31

Lauretta: Africa.
INSTRUCTOR: Why can't the author come from Africa?
Lauretta: If he lives in that country how could he possibly thrcw

buffaloes and elligators in witi: rhinoceroses and leorards
in the same story? He would use other animals.

o b 1o tR e e =

Phillip: Africans are sometimes educated in Western countries and then
g0 back. '
Lauretta: No, I'm saying I think he would use other animals, all African

animals -~ not alligators or foxes.

"It cer't possibly be an

INSTRUCTOR: Let's get this on the chalxboard:
ican with a Western education."

African." "It might be an Afri

Y
N3
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12.

Trisn: I+ could te enyrvedy wno's had a Weztern education.

Billy: 17 you cen szy it's an Lfricen that's nad z Western education,
vou cen zzy it's an Aziun wac's had a '.Ies:em educaticn. You
could go trnrocugh the whnole seven conilinents.

LISTRUCTIOR:  Tou say, 'wesiern educzted, can you give us some do cumentation
for it"?

Trish: The bit sucud the Cormiissions of Inguiry. It sounds like it's
English, and the Royzl Ceormmissicn also gives 2 sense cf royalty.

Alen: If I hei tc zick cut a country I'd szy Zngiend.

Charlie 1 say Dr. lzifmazn wrote it!

fmerican or U.S. educated.' Can

vou su
Cherlie: Un, not reelly, just a hunch.
INSTRUCTOR: Are all cf inese as gocd as any cthers or could you sa':, "Here's
some evidencs “het it tends to be this, this cne not thzat; or
here's more evidence for thisc and less evidence for in T

Richard: 71 tenic o he non-Africen because the animals eren't Alrican.
iThere ar2 &7 lgas That you decn't iznc 1n

east two animals in 17
Africa =nd i7 it was even suptosed
-

it w o te read by somebtcdy in
Africa thzt relates to it, they w !

T e
uldan't use those animzls.

Brian: ‘Wild buffalces are in Africa.

Michzel: Anybody could know ebout the aninals....Don't worry about the
animals.

Richard: You said alligators and fox, neither of which is found in Africa.

Kathy: You would think they'd be less femiliar with an alligator and a
fox then th eg nOU.ld with a crocodile and a water buifalo.

Brien: Have ycu ever seen a crocodile?

Kathy: Have I ever seen one? Yes.

Brian: Have you ever seen a water buffalo?

Kathy: Yes.

Brian: Now, is this Africa?

b
<y

O

ERIC

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

Ceneral Confusion znd Trzilense

3 S -~ - Sy - - . hl ~ . 4 - S e 3
The students segon srguing avncng themselves over the vericus animals

before then.

The "relativist faction" s=zw this disegrecment and evident

~

confusicn (i.e. bre=:icwn of class decorum) as suzpori for its position.

ILSTRUCTOR:

Billy:

Charlie:

INSTRUCTOR:

Alan.

Trish:

INSTRUCTOR:

Trish:

Barbara:

INSTRUCTOR:

Alan:

INSTRUCTOR:

low, we've got two groups in huddles and we've got one group
in betile with ancihier. W}

Howhere!

The story can be any place in the world end the auther can come
from anvplace. You can't tell. It can never be found.

Oh! I challenge that. In fact, I think you can find it for
us.

You can eliminate scme of the same ideas. Zngland and che U.E.
are bot: "Wostern educated" so Zagland andé the U.S. would be
included in the Western educzticn. ;

Vhen I caid Western educated I thouszat q"i‘ a rerscn whd would te
familiz> with the English instituticn of geverrment in regard to
this fatle

Well, wrat's the evidence for Inglish government ratier than
American government, rathex than Freach government or Gerrman
govern=ent?

Because it s=2id sormething abcut, '"In cur crinion this dispute
has arisen Through a era*"cble misunderstanding due to the
backwardness of your idees." It scunds lixe a very "ZIaglishy"
type of statzment. The Germans wouldn't g2y something lixe
that. The Freﬂch I don't think, would eithner.

Dr. Seiftman, did you write it?
o, I did not write it.

I think it was written by an Englishman...you know, it's Just
the way the phrases sound...like I thinx it's very Znglish,

like "m’ dear good elephant' on the first page. That sounds
very English. And then again if I thought--if I believed--that
it was a common philosophy, I'd say it was written by a Russian
or a German. .

Is there evidence here then that it's Russian? Or are you
erguing now for the English?

- o
o
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1k,

Malcolmn: I'm reﬁll

rvy ccnised tecause I don't know now

I X . £ the zentence cr to lccx
bveire said., IT I loox
ould even agrse with Robert cn China.
2 bl

at wh“*'s bei i
I thin% the Ccrmrmuni

Britain, bui the Commission ¢f Znauiry =nd the Imrerial

William: Well, us, I'm not a history majer =:1.d I never studi<d abtout
B
Commissicn has what the British establisned, a...

liichael: That's wiy it could be Zngland cr France.
Barbara: It loo¥s likxe the auvthor lives in 2 country that Just fought
a succesaul war, because he seid '""Peace is costly, tut it's

w
worth trhe expernse.

Robert: Ho. That's the philosophy of communism, that's exactly what
comnuniszz says.

Barbera: ilo, that's not the point though! Like they Just fougnt a war,
a defen.;lve -ar or an offensive war, it doesn't matter. It
could be e defensive wa.. DBut peace is costly, it cost thex a
lot of lives, but now they're safe.

Gary: In this *hing, who do you thinx is the ccmmunist, the man or
the aniral?

Robert: The man
"~ - Gary: The man?
Pobert: " Yes. Tre animazls are all the states that will eventually fall.

They'll e successf{ul Tirst and then they'll fall. The man is
the one who burned cown the huts.

Arlene: It says, "Once upon =z time." iow I don't know...Is that native
English cr Azericen?

Trish: The word "hcnorable." The word honorable is spelled 'h-o-n-o-u-r"

which is an English spelling--that's not the American spelling.

Charlie: Yeah, but I spell it that way.
Billy: So do I.
Brian: It can't be American--let's see if we can find a couple of other

words that end in "o-u-r."

Kathy: They use the word "ministers," and we never use "ministers" in
America.
- L ]
duJ
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Call for a Vo:e

As the discussion apreared to be moving less and less towaurd a
g

definite

agreement, impatience again began to set in.

Billy:

INSTRUCTOR:

Billy:

INSTRUCTOR:

Brian:
William:

Mark:

Brian:

INSTRUCTOR:

Richard:
Trish:
Malcoln:

INSTRUCTOR:

Marjorie:
Brian:

Kenny:

Could we vote on it ‘cause everytody has a different ¢y nion?

Did we vote on whai we thouzgnt this thing was or did we have
some real herd evidence?
0.K. So then...there's Just no evidencz!

Trish has asked us to loox wi the srelling of one word--
"honourable." Are there any ciners?

"Minister."
"Royal Ccmmission."

Well. they also use the "Kingz of the Jungle' and we don't
s & [ &)
have a king.

They use titles--"The Rt. Hen."

Scme think that this person could be German educated, United
States educated, English educated, any cne of these--or do
you think one of these seems to be more plazusibple at this
point?

Oh, I'1l stick to the United States.

I make a motion for Zngland.

I second it.

England, English...You think trhen? HNow the question is this,
does the person who wrote this come from England, or is this
person English educated, or is...

Is he writing about England?

He is writing in England, or he wouldn't use the "OU" spelling.

He was educated in that tradition, but I don't think you could
say where.

In England they spell honourable that way.

Well--it could be an English colony--like Rhodesia.
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these tentetive hrusiheses for waich there seemzd to be consensus.

INSTRUCTOR: Let's cce where we zre 30 far. You seexm to thinx the euther
is Engliszh educzied znd that this thing is a fable. Try to '
put inz *wo tcgether. If we knew want a feble is surposed to
do, mzsed uron cur dicticnary deliniticn ("a very short story
that “zzcres & 1ss3ccon...usuzlly goout anizals who z2ct and
talk Lize pscnia'l, <inen the questicn is what scems to be the
lesscn ithei's Teugns

Gary: Well, if he's EZnglish educated, it would be imperialism. I
thinx so anyway ...

Kenny: I thir: he's nad English background. He may not be from
Englzrni. He might be from one of the countries colonized by

J
England.
Enelish/Erzland vs. Znclish Znzlish Celeny
There now errszred to be twc major hypotheses before the group:

John:

INSTRUCTOR:
John:

INSTRUCTOR:

Lewis:

John:

Scre toy he mar be English in the sense that he resides or
lives in Znglsnd. 3Scme say he may be English educated resid-
ing o» living in cne of the colcnies. You se¢en to be in
generzl azreenzent sboul theose two possibilities. Is there
any vwzy Of putting ecither of these uwo preoositions to the
test,...scze evidence fer this in the docuzent?...Wnen the
man sits dcwn, what does he say?

He's seaying "there is nothing that treads on the earth that
1

cannc: ve trarped.’
What's nLe -ay John? '
"Ng'enda %hi ndeagaga motegi."

0.K., listen to the propositions esgain. He is English educated
and e is in Zngland, he is English or British, he is Znglish

educeted and living in one of the colonies. Is there any more
support for one possibility over another?

N o M B SRR b e 7

The colonies. It's Africa.

I think you can say that he has been in someplace other than
England, ard prernaps English is his second language. it's a
crises fer him and very Tfrequently people in tight spots will
lapse tack into what is more clear for their personality, like,

17




Jonn (Con%t.) ch, if you saw T¥

Gail:

INSTRUCICR:

Gail:
INSTRUCICR::
Alan:

INSTRUCTOR:

Alan:

INSTRUCTCR:

Lewis:

INSTRUCTOR:

Phillip:
INSTRUCTOR:

Kathy:

O
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w hoda halado i hobn) m Avrryey P
THE GRIAT ZZCLFZ.,  These pecple, the Amerlcans,
L2 Fad : . ERPN - - -
were escaring from & German priscn cexp, and they were lmpor-
+ 3 [l -~ B Y - ¥ - oy el = oot
sonating Cerrmans and the way tney were caugnt...scrmeone g22d:

and the guy turncd arcund an
+'s like...ycu lapse bacX int
tain, which can be sutmited to
other tr=zt sey he was prchbably born scue-
place ¢© than England, prcbably a colony and was educated
in Englisa trediticn..

said “"Thans"

.

"tave & nice trip" (in German)
( I

these patt n
+

p]

Now aren't we get
nd not ri
his pcint
are nci t!
problem o
haven't s

ting at the origin of the man in the story
1 ;e guther? I nmean, it's written from
the author and the men in the story

n, I don't think, and if we solve this
out wio tne man in the story is we still

lved the problem of zuthor.

O 4y 1Y
lae]
1 B4
3
[
3

Well, we could ask...from who's pcict of view is it being told?

The rman's...but the man in th

T. ory and the author are not
necessarily one and the saue

¢ st
DErson.
0.X., then let's put...this way. If ve're not willing to sy
what is the place of origin of the author, can we say what is
the origin of the point of view of the speaker of the story?
Would you be willing to accept that?

Yes.

0.K., and where would you place it?

English colony.

Rether than native of one peart of Great Britain? Rather than
a Londoner? ‘

Yes.
I see. Would anyone want to narrow it down to any particular
area of British colonization? Would you be willing to go that
fer?

I'd go to Africa.

Is there any internal evidence in the story that would tend to
support that in addition to language?

Meybe the animals, it's a Jungle story.
Doesn't British Guiana have Jungles?

Are there lions in South America?

i
4
i
3
1
5,
i
:!
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Clonsirs Stratesy and fszirnnm

Serising that the clacs nhour was just abcut up, the instructoer ettemnied

to bring the s¢eszion to a clese and alszo set the

L5}

tag2 for the follow-up

discuzsion at the next class rmeeting:

et "You fust can't tell anything
no ovidence, ete.'' Maxe a nole
of vwhere you tnink we are 2 iz point. Tor our next class
meeting, reilect back uron todzy's clizss and come Drepared 1O dis-
cuss what was gcing on todsy and your reactions to it.

¢

INSTRUCTOR: When we sterted oul many
abcut this tning...there

III. ANALYSIS OF CLASS EEACTION TO DISCOVERY ZNCOUNTZER

Polarizztion

. 3. (Uninteresting): "The material itself wacsn't interesting." "It Just
didn't hold my interest." . [ote: Some who raised this objection

An analysis of the transcribed tapes of the "discovery" session and those
of the subsequent class meeting et which the prospective teachers discussed
their reactions reveal that noi conly wes student reaction to the discovery

session mixed, but that a marked polarity developed within the class.

Opponente: Chargnes

F,

Undoubtedly, the most veciferous meibers of the class were opponents O
the "discovery sapproach.” They leveled the following charges at the dis-
covery mcde:

1. (Time Consuming): "It's too drawn out." "It takes too long!" '"There
Just isn't enough time for a teacher to teach this way and have the xids
cover all they have to cover."

2. (Felativism): "With the discovery approach we can Just read anything
we want into anythirg." "It's all relative!"

thought the discovery approach "might stand a chance" if the material
were interesting.]

4. (Not Social Studies): [criticism of the method] "This gpproach might
be a good education for a lawyer, to get at the facts of a case or
something, but I can't see this discovery method being of any value for
e social studies class." [criticism of the material] "I don't see how
you could use this raterial for a social studies class--~what does it
have to do about historyi"

19
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19.
(110 Conte:t): "There's nothing factual thet came out u“ cur sessicn
with the ascument. In socizl szudies classes vou have tc learn fe tuzl
things." "Tnere's just no content in this approach.”

¢+ "You just can't get a real class of xid

(Unrealistic) s to
se nirnzs from a thing like this. lMaybe we could
't

out all tre
they coulca

Prcronents: Claius

ERIC

of

Proponents of the "discovery epproeach” marshalled the following tyrres

ergunients in support of the methoed:

(Motivaetion): "It's a good way Lo approach materials because it's

interesting." "It's motivating and gets you involved in what's going
"

on.

(Skills): "'You learn skills cf finding out how to go avtout finding
out informzticn." "It's like lezrning how to learn about social
studies." )
(Understanding): "It lcads to greater understanding." "The peint is
that you're trying to discover it yourseli...you tzke &n active paru,
not just sit there and have somcbedy tell you who wrote i{ and what
it's all about."

(Learning from Others): "I leurn~d a lot from what others nzd to say
and even crnanged iy mind arter hearing diifferent arguments.’

(Content): "It has content. You can find out whzat these different
animals represent and even locate the vlace and period of history
talked about. This could lead to a discussion of imperialism."”

(Social Studies): "The docur.mn’ does have something to do with social
studies." "The man's weak an.. can't do anything...like the African
nations in the 19th century, vwhen the Englisn &nd others came over and
conquered them. The man was weak and had to submit."

Reauest for Insiructor's Ovinion

Inevitably, the group turned to the instructor and asked his opinion:

Gloria: Was it all a waste of time?

Allan: Did we accomplish anything?

INSTYRUCTOR: I think we saw that if you gave a group of people a document

that didn't have an identifying source as to its title or its
author, and did not identify it es being of a particular Xind
of literary work, they could distinguish the fine shades of

\)
5
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INSTRUCTOR distinctions batween varicus modes of literary corzs. I think
(Cont.): we could also say that in the hour the group was atle 1O
identify certain cormbinations of words, syniax (whratever ycu
want to cell it) that made it sound like -t ceze frenoa
particular culiure rezther than some othor rind of parzicular
culture. I thinz we could s&y thet in the hour tnes group was !
able to identify that elthough the languzze of the docuien

is a langusge We use (the languzge is English), there arc even
veriations in ihat wWritten languzge 50 that sore cultures

using the seme 2iphebet Wwe use have & variant in the spelling—--
and the variznt in the speliling might be 2 clue tc ine cultural
origin of the &utndr. T think we could &lso say that there
might be a 4il? wce between & langusse tnat js first nailu
»son's second lunzuage. That is, a Gis-

to a person...znd & Te

tinction in terms of the lc.n7 agn one thinvs in and t“nn

translates into--i.e. "'iig'end ini nécegege mortezi,' which

1literally means 'there 1s nothlng...'” 1 think we would also
]

say thdu the rnrase ...you can fool people for a tine but 1ot
forexer sounds lire a mis-nonory of a familiar guotation (cne \
that vwe would expect scmeone to know) and ihat this might be a
clue to the percson's "3aistance" from the source of that
original quotation

Another thing that happened was that we didn't a2ll hear (or

listen to) what everyone else said. I had the advantage of

listening to the tape SO I was able to listen clocely to whzt

was said. fnother thing that people s52id was trat certain

aninals are distributed &cross the g]obe in certain combina-
L

Licun i ceibela places, cud tend Lo Le Jouud io oneg place
rather than anoiier place. I <hink we cculd also say ¥e€ had
at least tvo c*ctt; good hypothieses as to, if not where the
person who wroie tnis came from, then at lezst where ne
educated...and furiher, that we might even distinzuish between i
where a person lives now and where he received nis educaticn,
from the way he cermmunicates...the way he writes...the lenguzge
he uses, etc. ¥e also seemed to say we could distinguisn an
author's point of view in terms of whose side (animal or man )

was being taken in this narrative.

[T PSR

As for myself, I would say the least jmrortant thing is the
final answer of "wno" wrote it, and the most irmvortant thing

is "how" the group ent from listing possibilities, establishing
hypotheses, elirc inating certain hypotheses, narrowing down these
hypotheses, etc., to saying finally, "these seem more probable
than others."

Conclusion

Transcriptions of the tape recorded class sessions clearly deronstrate

that reactions to this first-hand experience with the discovery approach were

Q
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- made sore great discoveries,

2l.

"mixed." More specifically, polerization occured---reactions were sharply
divided either for or against the discgvery approach. Feelings ran high
and there was little middle ground. The students (211 social studies
teacher certification candidates) either intensely liked the "first-hand"
experience and supported the dis‘covery approach (this group was in the
minority), or were extremzly displeased with the "first-hand" experience and
found the discovery arprozach not of their liking (the latter not only con-
stituted the mejority but were also the nost vociferous). Subsequentiy,

the students were each asked to design an originesl social studics lesson

in the "discovery mcde" and actually teach it to a group of students in

any of the neighboring public schools. This additional "first-hand"
experience--now as teacher--tended to confirm and surport each students
original attitude toward the discovery approach. That is, the proponents
reported that "It was grezt...they [the public school students] really

1"

and the opponents reported that "It was

really =z bad scene...they didn't get anyplace...a real waste of time."

As a postscript, it should be noted that the following semester when
these same students were doing their student teaching, many sought out
the instructor and asked to borrow "that document we did in class' for
use with their own classes. Most interesting of all, at least to this
writer, is the fact that & substantial number of those asking to borrow
the "document" were among the vociferous majority who during the preceding
semester were so strongly opposed to the "discovery method." When asked
wvhy they now wanted to try this approach, the general response was some-
thing .li}:e this: "It's so hard to get these kids of mine interested in

anything. Maybe this will work?"

22




ERIC

Aruitoxt provided by Eic:

i

2Although the t

3 '

5Almost all class
teped snd toe tape

Cue for exznirle th
Encounters irn the

York: Jchn wiley

Studies in Zcoondzs

Rinehart
Learning

':'L*.fan R. ':Zeia ar (eds. ),

Company, 13u9).

ably, the =zut!

T
between the <wo ir

point appeszr
The Teacher's

(O] Ul
S i o
—~
Ld

=3
o7

ol
o
ct

0
ct ¢t
ct
4]

0 4

3 4.

'

=1
]

{0

(e}

re
[

Foresnen end Co.,

The tern

Specilal thsanxs is
permission to use
Jomo Kenvatta (lew

1938]), po. 47-51.

sSuUDS equeny review

session -~ vinich was

were guite familiar

"document"
by Louis Gottschzlx in Un
(New Yorx: Alfred
written, orzi, pic:

=~
vl

~
2
fo
-~

e
oy
oY

s made
anzlysis.

-

v

.
-

)
=~
'
04

are cormonl e*chang—

lt..ch. ol

. &

1]
)]

i Sel‘ma-n N

"o

-

(SN

f,".‘.'nn to ‘%nd'\‘n
docm em,

cu

=Jriost

[P A

L S

:ions of the methods
raileble to
Trnersiore,
at the m*.uoo*nt of the sem=
h the presence ci the tape rec

a3

for their cooperatir'n and
rs in Facinzg
902 loriginally pubus

-f(s




